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ABSTRACT

P

Many questions acccmpany the recognition of different
dialects. including questions concerning the origin of the speaker,
the reasons why peyple speak *he way they do, and which way of
speaking is correct. Strirq feelings may accompany the recognition of
dialects, and assessm3nts and classifications of pecple may be miaie
based on how they speak. This booklet provides information that
addresses many of the recurring cuestions underlying the recognition

- of dialects, ranging from questions asked out of curiosity to those
asked as a basis for making an essential educational decision about a
child's future. Some of the specific issues addressed are the

_ fnllowing: (1) the origin of language differences and the main

ifferences between dialects of Tualish: (2) language standards and
specially "“standard Fnglish® in relaticn to certain groups of
children who have been termed "disadvantaged": (3) the consequences
of dialects in education and prablems related to dealing with them:
and (4) dialect differences and the broader community, including the
question of eliminating differences anong patterns cf speech. A list
of references is included. (Author/AMH)
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Dialects and Educational Equity

Language inevitably plays a central role in education. It is used as a means of transmitting
information and is an essential ingredient in the development and evaluation of particular
educational skills. In addition, language is a vehicle of social identification 2s people react to
one another based on the way they speak. The importance of language in education, coupled
with its social significance, makes it a key factor in the struggle for educational equity.

Over the past two decades, a great deal of research has been undertaken on language
diversity in American English, particularly among the economically impoverished and
ethnically and socially isolated members of our society—those groups who speak wha. has
been labeled “nonstandard English.” Research on these varieties has raised some fundamen-
tal social and educational issues—matters that cannot be ignored by those vested with the
responsibility of educating all students. Dialects and Educational Equity attempts to ad-
dress some of these issues on the basis of what is currently known about language variation.

Our concern is the dissemination of information relevant to the needs of practitioners, and
the format of this series is designed to highlight this orientation. Each booklet is arranged in
a question-answer format, with the questions representing the kinds of issues raised by prac-
titioners in surveys, workshops, and discussion groups and the answers based on current
research information addressing the concerns. The first two booklets, Dialogue on
Dialects and Exploring Dialects. address preliminary concerns about dialect differences
white the booklets, Speech Pathology and Dialect Differences. Reading and Dialect
Differences, and Language Arts and Dialect Differences, address more specialized
educational issues. At the end of each discussion in the booklets, certain other readings are
suggested for those who may wish to pursue more information on a particular topic.

Practitioners and ves. archers in the areas of specialization considered have guided the
development of these publications from the initial planning to the final products. ln addition,
staff cnnsqliants at the Center for Applied Linguisgics, Roger W. Shuy and Peter A. 1iddy, ad-
vised on many phases of the project. Lance Potter, of vur staff, researched many topics of
relevance. and Marlene Zack attended to the fine details of typing the original booklets,
Finally, Diane Bartosh, of the Publications Pr.gram at the Center for Applied Linguistics,
developed the layout and edited the final i nuscript. Our appreciation is exteaded to these
individuals, as well as the many anonvmous practitioners who originally brought our atten-
tion to the issues raised here

Donna Christian
Center for Apphied Linquisacs

Walt Wolfram
Liniversity of the District of C olumbia
& the Center for Apphed Tinquistics \




This publication was prepared with funding frorh the National Institute
of Education, U.S. Department of Health, Education, and Weltare under
contract no. 400-78-0057. The opinions expressed in this ddcument do
not necessarily reflect NIE position or policy, and mb official endorse-
ment by NIE or HEW should be infefred.

\

-
November 1979
« Published by the Conter for Apphed Linguistics,
1611 North Kent Street Arhinaton Virqinia (222200
Printed mthe UUS A




Preface

Dialects
The topic of dialects has received
considgrable atterttion recently—in
newspapears, on television, and in
schools. It's not always clear,
however, what is meant by “dia-
lects.” What does the term
DIALECT refer to?

Where do language differences
come from?

What are the raain differences be-
tween dialects of English?

Language Standards
Even though there are many
dialects of English. isn't there just
one way of speaking Fngiish that is
generally recognized as correct”

Are some dialects more logical
than others?

Certain groups of children have
been referrec to as "disadvan-
taged.” Ofter . people talk about
“cultdral disadantage” and also
“linguistic disac vantage.” which
would seem {0 mean that these'
children need help with their
lanquage If the dialects aren't loss
logical or simpler. what's the
problem’ .

The topic of STANDARD
ENGLISH seems to be quite con
troversial. especially i education
but ii's often not clear what is
meant by the termm What does the
tevm standard English refer to?

Contents

v Shouldn’t we be realistic about
how the student needs to speak
and behave in order to succeed in
life? Aren’t we doing more of a
disservice if we lgnore the dif- .
ferences and pretend that they

don't matter? . l?
Dialect Differences and thgBroader
Context ’
1 Is information about dialect dif- )
ferences useful :or people in areas
. & outside education? 14

After all is said and done, we still
have dialect differences, and they
4 are associated with various social
differences. Wouldn't it be simpler
if the dialect differences were just
loveled. and everyone spoke the
same way” At least then we could
eliminate some of the prejudices

Dialect Differences and Education

What are the consequences of
dialects m edu ation? Do they
pose any problems’

5 associated with dialect diffevences.
couldn’t we? 15
7 References . . 19
B
)
1
[v
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Preface

Curiosity about dialects is inevi.able. We can't help but wonder about different pronuncia-
tions of words or different word usage. As lvy put it in Grapes of Wrath. 'l knowed you wasn't
Oklahomy folks. You talk queer kinda—That ain't no blame, you understan’.” Many questions
accompany our recognition of different dialects: Where is that person from? Why do people .
speak the way they do? Which is the correct way of speaking?

The significance of recognizing different dialects goes beyond simple curiosity. Along with the
recognition of dialects may go strong feelings about the character of people. Educators
sometimes make assessment- and classifications based on how students speak: employers
make placement and hiring decisions based on listening to how people talk. The ramifications
of dialect differences. then, are of no sgall consequence:

Because of the possible significance of dialect differences, it is important to understand some
of the basic issues that revolve around them This booklet provides the kind of information that-
addresses many .of the recurring questions underiying the recognition of dialects. The questions
addres<ed here represent those asked by people in a range of contexts - from those asked out
of curiosity at a casual social gathering to those asked as a basis for making an essential educa-
tional decision ab--ut a child's future

We are indebte  to a number of specific peaple who commented on a preliminary version of
this booklet. as well as to those who first contributed 1o the questions represented here. In par-
ticui w. Ralph Fasold (Georgetown University). Roger W Shuy (Center for Applied Linguistics).

¢ Bill Levine (Howard County School System). Anne Moughon (Georgia State Department of
Education). and Jessie Roderick (University of Maryland) made helpful recommendations an
our earlier draft '

. Wait Wolfram
Donna Christian




DIALECTS L .
The topic of dialects has received considerable attention
recently—in newspapers, on television, and in schools. It's _.

not always clear, however, what is mq;nt by “Dialects.” «
What does the term DIALECI refer to

The term “dialect” is actually used in several different way-. One is a technical
meaning used by students of language and, within this group, there is general agree:
‘'ment on what this term meai. . ‘

In the technical meaning. dialect refers to any given variety of a language shared by
a group of speakers. These varieties usually correspond to differences of other types
between the groups, such as geographical location. social class. or age. People who
- share important social and regional characteristics will typically speak quite similarly,
and those who do not will often differ in their language as wel!l The definition is not a
rigorous one, but it carries an important implication. In this technical use of the term,
the relative status of a dialact with respect to other dialects of the language (its “social
position”) is irrelevant. The term used this way is completely neutral—there is no
evaluation implied, either positive or nezative.

For example, a difference between English dialects has been found in the use of
anymore. Some dialects require that anymore be used only in negative sentences like
Houses in this neighborhood aren’t chear anymore. In other dielects, it zan also occur
in positive sentences like Houses in this neighborhood are expensive anymore. This
difference usually corresponds to regional characteristics. The important paint here is
that neither use is right or wrong although some dialects contain a restriction or
anymore (only in negative sentences) that others do not have. According to the
technical meaning of dialect, one pattern is not “better” than another.

A second significant consequence of the technical meaning of dialect is that you
cannot speak a language without speakng a dialect of that language. Everyone is part
of some group which can be' distinguished from other groups. and one of these group
ings depend< on how you talk. In other words. if you speak the Epglish langtiage. you
necessarily speak some dialect of the English language

How does the non-technical use of ‘‘dialect” differ from the
technical meaning?

L}

There are several popular ways in which the term dialect is used. each differing
to some degree from the technical meaning. One of the most common uses of the
term carries a negative connotation. unlike the neutrai. technical meaning “Dialect’ is
sometimes used to refer to a particular social or geographical variety of English which
is not the “standard” one For example. a native midwesterner might <ay “That person
speaks a dialect” after hearing the speech of a Black from the deep South or a rural
Appalachian White This use of the term also assurnes that only certain groups of peo
ple speak a dialect These implications are unwartanted sinte everyone speaks some
variety” or dialect  of theit language. and any evaluation of relative ment 1s based on
social, not linguistic, qrounds

The label 15 also sometimes used as a synonym of “langiage ™ For example. you
might hear someone soy “There are many African dialects” or * Amencan Indians
speak a large number of different dialects ™ In realiy. a distinction between separate
languages can be made. and this use of “dialect”™ uarally oecurs only when the
speaker is unfarmiliar with the atiation and lanquagec bemg talkedd abouat For evam
ple. scomeone who might make the above statements woubd prooable not wae = There
are many dilects spoken m Furope “inaeterence 1o the dfferent languages in
Europe
Q
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Students of a language often object to the popular usage of “dialect™ because of
this negative sense it carries and the different interpretations that are possible.
- Sometimes, terms like language variety. language difference, or linguistic diversity are
used to convey the technical sense o that misinterpretations from the different uses’ of
the term "dialect” can be avoided.

What about the term ACCENT? Is there a special meaning for that,
too? - ..

When it comes to language differences. the term accent is usually used to.refer to
how people pronounce words. So. if a‘person pronounces car without the final v. as in
cah, or treek something like crick, someone might refer to this as characteristic of a
particular accent. The reference to accent may include dnffetences other than prenun-
clation. but the focus is usually on pronuncnatlon

Several situations in which the term “accent” might occur can illustrate more
clearly how it is used. These occurrences also give a basis for comparing what is

‘ meant by “accent” with the uses of “dialect:”

(a) A Frenich waiter asks some diners what they would like to order His question
is English, but thé pronunciation sounds as if he were using French rather-
than Enghsh sounds. The patron might remark. “That waiter has a very heavy
accent.’

(b) Someone who grew up in northeastern New England wsnts Chicago. The na-
tive C hicagoan might observe “That person has a real New .England accent.”

(c) Shmeone originaily from Chicago visits northeastern New England. The New
Englander might observe ‘That person from C hlcagu says some words with a
real strong accent’

The first site ation involves somegne who presumably learned English as a second
language and still shows influence from the native language This is the classic
+foreign accent” which might be more specifically labeled as a “French accent.”
“Swedish accent.” ete The other situations--(b) and {c) contain references to dif
ference . within a language In this respect. “accent” is closer to the term “dialecf” we
just discussed Of course, it is more 1estricted in that “accent” refers prnmarily to pro
nunciation and there are differences other than pronunciation among dialects  +
The term “agcent” carries some implications like those for the popular use of

cdialect, but they are typically less severe Although each variety inciudes its own
p(’ruhar pronunaation pattern of English. the assumption is often made that only

“other people”™ have aceents Thus, the natwe Chicagoan meeting someone from New
England snay think it is only the New Englander who speaks with an aceent. while the
native New Englander meeting the Chicagoan may think that 1t 1s only the Chic ‘agoan
who speaks with an accent In reality: of course. both of them “have an accent™ just as
everyone speaks dialect Althnuqh there are sometimes negative connotations
associsted with “having an accent.” thete can be positive evaluations o« well Form
stance. many North Amencans hold a “Brnsh accent™ in high regand

So, differences between dialects can be found in the way things are
pronounced. What other kinds of language differences are there?

[ 4
Dhalects or lanquage vaneties may dffer from each other at several lesels inoadds
hon to pronanaatnon One farrly obvious difference s m vocablare tems The uswe of
tern ik oo senne vepen D New Froegaaned toreter voow b cther reegron . -

EC .
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called pop. soda pop. or simply soda is a basic vocat-ulary variation The retention of
the tern: icebox by older generations where the younger generation may use

. refrigerator also reflects this level of difference. .

Dialects also vary from each other in the grammatical patterns of the Ianguage
system —the way items combine to form sentences. For examplw, different ways of
forming an indirect question such as He asked could he go (o the mguies versus He
asked if he could go to the movies or different negative patterns such as He didn't do
anything versus He didn't de. hothing reflect basic grammaticai alternatives. In some
dialects. both alternatives are used: in others, only one is found.

The extent of variation in our language is not limited to the form of particular
iterns. It is also possible for varieties to differ in how particular forms are used in the
context of speech interaction. Thus. a northerner and a southerner may both be

. familiar with the respect terms sir and ma‘am but use them in varying situations. The
different social rules governing respect and familiarity may be reflected in language
" rules for the use of these forms Such differences in langnage use, 4en related to
social and cuitural differences. are sometimes hard to pinpoint, but they can be highly
sensitive areas of difference between groups.

*“

. RS
.

Where do language dlﬂét;qces come from?

. Language differences ultimately reflec* basic behavior ditferer.ces between groups of
people. There may be diverse reasons underlying differences in Idnguage. but they all
lead to this basic principJe. Given physical or social separation of one type or another.
language differences can be expected to follow. Also. as language changes {and it is
aiways changing), -lifferences between groups emerge as they follow different paths

In the United States. buth physical and social facts are responsible for the variation
-in English. Many of the regional differences in American English can be traced to
combinations of physical factors in the country’s history and geography Some pat
terns can be explained by looking at settlement history. which reveals the patterns of
the carly settlers The movement of the population. histoncally and currently. also has
- a bearing on the language of regions. since differences can be expected to conaide
wnth the major dnfts of the population Finally. charactensnes of physical geography
must be considered Natural bant s such as mountains and nvers have histonically cut
off people from each other creating o nataral baus for differences to emerge and be
mamtamed
Many sacial factors are also responsible for mach of the diveraty i wavs of speak
ng Class and atatus distinctions found 1 our seaety are often reflected in langquage
differences as well We would certamby oxpregt that the greater the socral distance be
Stween groups, the greater the lanouage differences The pranaple doeoa'talwans work
exactly. but it 1s a reasonably accurate reflection of how language differences can be
expected to reflect aroup behavior differences
When we consider the general princsle that dhifferences between groups correlate
with lanegiage differences it seems rea onable ¢ nuu-;h to expect that o bawver from
the deep South will speak conad ably differently from a notthern arking clase pey
son ar o "Mhite Appalachian farmer i an saiated mountan area will speak differently
from a Black Cabformia busines execitivee Notice that the chara tenzation e indaes
histiical. eographical socal and vthene factors, all cf which has e beers prominent in
distimginst ng qro ape of ashioduals frome ach other gy Amerioan oty The cartiee
:')‘ Caetions ate ampartant i anclerstanadoag i.l”'}xl.)l;r itterenc -
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If we eliminated some of the social differenies between groups of
Americans, would it follow that language differences wonld be
eliminated? .

Based on the understanding of how dialects came sbout to begin with, we would
certainly expect that language differences would be minimized f differences between
groups of Americans were minimized To a certain extent. however. this question 15
purely academic Geographic dispersion is unavowable, given a population of over
200 million And. although we cettainly strive to ehiminate social mequalstnes social
‘and ethnic differences are a part of the history which makes up this country’s heritage
We can-safely predict that none of us will be here to witness the day when differences
in Amencan English no longer exist

.

What are the main differences between dialects of English?

Dralects vary at all the levele of language difference discussed earlier Studies of
vanous dialect groups indice  that regional dialects tend to be distinguished by pro
nunciatior and vocabulary § stures. while social dialects show vanation in these areas
as weil &s 0 grammatical usage We mfight guess that someone was from Massa
chusett- if they pronounced the waord spelled idea with an r sound at the end (idear)
and “dropped” the r on a word ke car (cah) Many of thew pronunaation differ
. ences concern the vowel sounds n words For instance, southern regional dialects |
often vary from others in the way they pronounce words with vowel ghides. like Iine or
nde People from these areas would most hikely sav something hke lahn or rahd.
where peaple from. say. northern areas would pranounce them with the ghde Other
pronunciation vanants involve particular words rather than sets of words Route for
some people thymes with boot. for others. with bout Thew pronunciation differences .
are typically what i referred to as ®accent ™ as we saw above Regional dialects also
differ in the words they use to refer 1o certan thipgs Depending or what part of the
country you were . for mstance. you would need to order o subr,anine g hoagse. or
A gnnder to get a particular kind of sandwich *Mater imght be uhtamned through a
fuucet. a tap. ot a sget children would farar’ or resemble one of ther parents These
alternative vocabulary items ore readily notieegt and commented on when speakers

from different teqiions et .
i

Social dialects not only show vartation 1 vocasbulary tems and pronuncation
features. they also often hove differences nareas of gqranfnar. A member of a poor
rural farnuneg @nnmumity might say You was nght and § done o while o suddle class
office worker might use You 1w re nght and [ did . meaning the same thing These
vanations atound the werb are typical of some of the mote frequent grasnmatical dif
ferences Betwenn dialects Thew affert the systems for relating subjects 1o varbs (g
aqeement patterns) and for chaosundg a form of the verb for s pathicular terse ©

How mamy different dialects of American Englisl) are there?

There 1s 0o widely, agreed upon answer to this question even ofter decades of
tesearch on differences in Ameriean Eoglish We an talk as e have 7 ot the
many differences i the specch patterns of different groups of people but decsding
whete ang dalect ends and another beains and haw many, there are oo different
mattes Distects stmply de ot s ome inneat bttle <eolf contamed paecbesges and man,
factors of varang clm;n'."..nf ungrrtane e st bee tenspefoered
There have been wine attempts to delineate dialedt agoups by, reqean Sopdents
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.
of tegional dialects generally recoynize several major dialect areas in the US and a
number of sub-areas within them Although many cautions are given about the lines -
of demarcation and the importance of -different lines.. thé map of dialects {(rom
Discovering American Dialects by Roger W Shuy) is representative of a fairly com
mon pattern of dialect demarcation This map just qives a regional distribution, |
however Within and across areas. there are social. ethnic. age. and sex considerations
as well, which will, of course ‘comiplicate the picture immensely .

Western Southen$
\‘ Conte

Suggested Readings

Many introductory linguistics and socsolinguistics texts discuss the concept of dialect
from a hinguistic perspective. such as Joshua Fishman's Sociolinguistics In Discovering
American Dialects. Roger Shuy discusses specifically the regional dialects of our coun-
try. how they arose. and hov they spread This provides a good introduction to ~
digtects 1n a famihar context Chapter Four of Walt Wolfram and Ralph Fasold’'s The
Study of Social Dialects in American English looks closely at the social factors
underlving dialect -differences For a collection of observations about different dialect
features. the volume edited by Juanita Wilkamson and Virgima Burke. A Various
Language. provides 1 qood selection Fxplonng Diatects the weand bookdet in this
senes. alsn gives a ~ummary of features that have been found in both soaal and
regicnal dialects

L.ANGUAGE STANDARDS

Even though there are many dialects of English, isn’t there
just one way of speaking English that is generally. recog-
nized as correct?

4

e

There are numerous dialects within the English language  (In the last section, we
tatked onlv about 1S Enghsh imagine of we tned to indude Engloand. Austraha. and
other caountnes where Fnglish 1 spoken ) However. there 1s no one conect way te
=rake nglish. in the waw that one set of lafiguage patterns s somehow mherently

(&) 11

‘.
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v+ butter than all the others In terms of what w generally ecogmnnad thers gre cotan
language pattern that are pwtom-d owt others aceordhng to socal norms These are’ o
often falked about as the “comect” usd of Eoghich tut this s actually o decsson based
on social. not hnguistic  accepiability
“Cottect” 1 a udgriient that we make tepually based on some obgective @t of i
formation For example ghe sesylt of an ad-filon problem bhe 7 plus 3 bas one cor
tect solution (101 and all others are meanect (119 ete ) 0 suthmetic we. van
assume that there wall be one and .« nly one cottect answet " To compare this with
larfquage nse we must Jook St o wi of ehyective focts aganst which we mght gudq"
whether sosething o languagqe s cottect af ipeostect
One wt of tacts we amght be able 10 depend s our stality to Jecide what can
and cannest count as Englisht So for sxample when we hear g sentance ke fhey will
atrere tomonow. we can ofserve that s English aned therefore i thet wnee “cor
tect ~ On the other Band we would know that Arsace adf tomaorrow they ot fis
ameront dema:n ate both " acorect” as boghsh entencers i that wonwe although thee
latter wenslid quaidy for another lanquage amidarly, we would judge pencl to he & ¢
®  comect form of Enghsh but doshy would not be accepted In egch cave we wem to
be wdentifying things that speakiers of Enghvh mught ey as cepposed 16 everything ol
This s based en our knowledge of the fnqhsh fatiuane This s i set of olyective
forte which we share as speakets o h\qlnb 0
When st come e aans of saving thandgs that ate net <bared by, ol speshaees of
English the notwr. of comect” tecomes quate conttoversial This can easly, b wen
by asking someone about sentences ke [ domne o8 wrong vt eunt wee ootheag 10
clear that thise are both possible swentonces o Fghch  ahen comusne sags o
senttenee he this we wAuldn’t want 1o by that they weret s ssbong Boglish in
thie s then these ane beath “comect §aghshs sentenses i cntrast with non
Faghieh However of gou osk somenne about thetn chances ate that el baegr gt
they arent sqood  a canect” Frghehs This absercation oo npdginent whete coprect
s as cdetermmanesd ooty tather than accutac sy o ntense worth Thete o ne
teal Bass o terme o cebgective St b ditipen sung whetheer [ o weong sa | don
aronmg s o better wo tr covgn, that adogrnat.on Jts it Bke an anthiete problem
whete ondds, e agteswer wornghit Ji net peeaable ten G el by st onee way of
apw aabitig Fraghnh aatbe Coarrent v, Thee wa B gl gpitabilee canrey. Bkee §odesne ot
ate cften teetned neniatarndart destutes 2 e p ot the woth stanpdard cerainn fa
therss that costibronnts 10 geutgd traarenie Fhaea v anee hogsesd o g d pepnt o g
ceptal Tt athaey thaare v G et e e

Where do judgments of acceptabiiity in language come from?

ZP7S ZF DAL S S R I ST TUNE B B T R MY (TIPS JONE B A ON EIE PRV R
fetgedae s abiengt cige Temp v ne wer P Rb teg ey pr- g ved gaeipeag ot ‘,..'.1 N LN
placed e gt s, 0 o et cr e e LT gt etk vy
stagtags - v e x-:c PSP S PR LEP S § T T T T L T T3 L
et g 1K ARELPIN B T T I A B £ O L AL LI Pt N S B A
T Y BT e S S A R A LA R S HCIC TR UL
L T B e B T e S A K X AU I TR T A LI 2 D & Cree e
0 S ITRITE BRI S S R O LT A TI ETET PE D ) R A IR T |
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0: society ot large s congdered “comect” what 15 tot acceptable wall be looked on as
“ncomect :

Are some dthlects more logical than others?

3

No Very often we hear that 3 particular Enghsh dialect 1s pretetred because it 1s.
“mote lepcal” than some other dialect that has nonstanddid featutes The guality of
being ‘logical.” we assume. relates to being able to express various logical concepts
using the means available n a didlect These toncepts include relabionships hke nega-
yon o1 conchtionalty fie of  then), as well as the process of linking expressions in
sequefice 11y 3 30 called “logical” manner The idec that some dialects are more logical
than others resuits fror the influence of L.gguage attitudes. like the concept of “'cor-
tect” language Behewing that standard forms of English are somvhow inherently bet.
ter than others. many people il go on to maintain that certain inguistic structures
are more logical than others more systematic. even more advantageous for cognitive
development: There i« no evidence however, to support the contention that any )
language vaniety will interfere with the development of the ability 10 season. or the *
abibty 1o oxpress logical concepts All languages-- an! dralects of languages —
adequately prowide for the conceptuatization and expre s.on of logical propositions,
but the partcular manner of this expression may d'fier among language systems

What about the use of double negatives? lsn't that illogical®

The e of W calle d* double negatves.” or iwo negative forias n a single
sentence 1 aften cited as evidence tHat s particuiar vanety s illogwal According to
this arqument the fwo negatves i a sentence ke They con't go nowhere should
cancet each ather wo that the meaning should be a pasitive statement (They can go
omewhere] Since wntences bke this age used with a negaiive mterpretation, the
clorm s made that the strscture s illogical (According to this positen, Nobody can't
o nowhere with three nevatives would have 1o be accopted as at ~gative sentence )
Houweser the pateeal g 1 language users s not dentical to formal mathematic
loqic where twe negatives do yield o poative N. wral kige allows both sentences,
They cant o antcwhere anid Thee ¢ 't qo nowhere to have a negative intespreta
teet depending on the ennventions ai the partcular dialect Both are expressions of
the Lo al otpent of ceqation. the ungly negated form s soaally acceptable. the
doubly negat-ad fonn « not It s mtaesting to note thae multiple necation has been an
acceptable steucture i Foaghsiy in the pact dunng the Old | aghah and Meddle Enqlish
peesady The change to fvonng the uw of 3 wnole negative o sentenc e liwe They
e Yodee getheng g welatnely recent develepment b the Frenh fanguiage. the uw
e e wetds o posh s the careent standard 0 mokmg a seqative
BTt oo et s pas et ko

But aren’t some dialects simpler versions of others?

et Dbt b g begaage ate telatedd 1o e aneether o patterned wags
Fhev thew otierng we evarmmed we can e B it ate and vesmprles, thee
fatuies of any dolect e The comparisen of catntios of o fanquae will show e ach
havimy ateas o qeater and wsser complentty i elation o the th.gs

Aok retated nies s thar peopie whie e diahee s with ponstae o 1 features
e et teng o mplety !o'mn-ﬂ«_; oof the dandared dialedt Thoe ol drue Commaon
L\)’-'-v-r-- bt N e g it it fealiitees 1o ,st e they netien sach s b it the
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8 LANGUAGE STANDARDS

endings of words.” or "not using complete sentences.” The English speakers who are
said to “leave off the endings of words™ are really using a pronunciation rule that all
English speakers use. All speakers of English will. in casual speech. sometimes pro-
nounce a word like fast as fas’. “leaving off” the final t. as in fasbreak. If you listen
carefully to the speech of those around you. you'll probably notice this rule in use to
varving degrees. It's not sloppy speech at all. it's just one of the pronunciation rules of
English that happens more ofen in casual speech.

This rule of English is used somewhat differently in certain dialects. and so it is
often aoticed and commented on by speakers of other dialects. One dilfference is that
it is u-ed more often in general. so the higher frequency makes it noticeable. Also, fast
can be pronmenced fas' in a situation like fas’ or slow. where th- absence of the ¢
soundd 18 noticeable because of the vowel at the beginning of the next word. The quali-
tv of “leaving off endings of words” is really a case of a rule of English that is used
with mmor. but noticeable. differences by different groups. but it is not restricted to
any one group The patterr? of relationship between varieties can be uescribed ac-
cording to these differences in the way the rule works. but it is not at all a question of
“simpler versions ™ ’

Certain groups of children have been referred to as *“‘dis-
advantaged.’’ Often, people talk ab ut ‘“‘cultural disadvan-
tage’ and “‘linguistic disadvantsge,”’ which would seem to
mean that these children need help with their language. If
the dialects aren’t less logical, or simpler, what’s the
proslem? '

-

L 4

The term “linguistically disadvantaged” is a misnomer in the way it is typically used.
As we have seen. no variety of a language is inherently better than another: none is
less logical or less complex than others. Thetefore. no speakers have a disadvantage
in their ability to function as a result of the variety of the language that they acquire.

The reality of the social situation in this country cannot be denied, however. In
many wavys. culturally and linguistically different groups are at a disadvantage because
of their less favored status within society. The social disadvantage is a product of the
fact that these groups are viewed as lacking in certain‘areas {the so-called “cognitive”
o “envitonmental handicap™). Therefore. they must change in order to be accepted.
Success in school, for example. may depend on their being able to change their
language and cultural behavior and adapt to school norms For the member of a
mainstream group. no change or adapiation is necessary In this sense, culturally dif
ferent groups may be considered “at a disadvantage” although they are not intrinsical:
ly “disadvantaged ~

+

This view seems very different from what most people have said. Is
this now the generally accepted position about these different
groups?

There are two magar schools of thought on questions relating to groups that differ
linquistically and culturaby from mainstream society Briefly, they can be refere d to as
the deficit positon and the difference poation In terms of lanquage. proponents
of the “deficit’ postion believe that speakers of dialects with nonstandard forms have

o ~ handicap. not only sociallv. but cognitively, because the dialects are “illogical,”™ or
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-

sloppy. or possess various other negative qualities. Intelligence test scores and results
of other standardized measures are often cited as evidence for this position. {Problems
of bias in testing are typically not addressed.) Based on these test scores. recommen-
dations ate often made for remedial language training and other treatments. The con-
cept of “compensatory education” evolved from this position, where education pro-
grams were designed to fill in the gaps in language and other skills caused by the
students’ linguistic and environmental handicaps. According to this position, then.
speakers of nonmainstream dialects have a language deficit that can Impede their
cognitive and social development.  ~

The other position. and the one advocated here, views various groups of
speakers in terms of the differences in their language systems. Since no one system
can be shown to be inherently better. there is no reason to assume that using a par
ticular dial-’ct can be associated with having any kind of deficit or advantage. The
evidence from test scores and school performance that is called on to support the
need for remediation should be examined more closely. If you assume that a par-
ticular dialect is best, if you accept and encourage only that dialect during the educa
tion process and if you also test ability and achievement through the medium of that
dialect, then it should not be surprising that students who enter school already speak-
ng it tend to fare better than those who use a different dialect. According to the “dif-
 ference™ position, the equality and inherent adequacy of the functioning dialects
should be accepted. and an understandii.g of the attitudes and values of soclety
toward the dialects and theit speakers is needed in order to deal with them. The US.
situation is in no way unique, by the way. The acceptance of a standard language
accompanied by negative attitudes toward the other language varieties is an
unavgidable product of the interagtjon of language and society.

The topic of standard English seems to be quite controver-
sial, especially in education, but it’s often not clear what is
meant by the term. What does the term STANDARD
ENGLISH refer to?

4

There i+ really no single dialect of Fnglish that corresponds to a “standard” English.
although the popular belief is that such a dialect exists in the speech of those who
speak so-called “good” English. This belief is actuallv lose to the truth, since the
speech of a certain group of people does define what is considered standard in
English However. the norms are not identical in all chmmunities. and there are two
sets of norms that can be recognized - the informal standard and the formal standard.

The norms of language usage that membegs of a community consider to be ac
ceptable constitute the “informal standangeriran Enghsh " This set of norms relates
to the wav certain people actually speak and allows variation between communitios
“Formal standard English.” on the other hand. includes the norms prescribed n gram
mar books and finds its reflection. if anvwhere. in the written language. For example,
the forma! standard dictates that certoin distinctions should be made in the use of shall
and will. that one should avord ending a sentence with a preposition. and «o on
However, acceptable usage does not necessarily conform to these norms ar-d mformal
standard English vould admit sentences like They re the ones pou showdd depend on,
with no sigma att ched. despite the final prepostion In fact. an uiterance like They
are the ones on whom vou should depend 1s probably les. acceptable i many en
@ stances because of its formahty
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10 LANGUAGE STANDARDS

Does anyone speak standard English?

It is unlikely that anyone speaks the standard language, if the formal standard is
used as a reference point. The formal standard is generally limited to the written
.. language of certain people, so that it appears only in the most formal style of the
highly educated, and probably older, members of society. The informal standard is
spoken, however, by those whose language usage sets the guidelines for what is
acceptable in each community. .

Two observations need to be made about the informal standard. First. since all
speakers control a range of styles. someone who is considered a standard English
speaker may use particular language patterns that are clearly nonstandard. For exam-
ple. in an appropriate situation. a standard speaker might use aint, or Fred and him
went . .. . This would not indicate that the speaker had become a speaker of a
nonstandard dialect of English. Rather. it is a manifestation of a basic feature of
language. the variability of its forms. Second, there is no one standard English ac-
cording to this set of norms, but many different varieties that qualify as standard. For
example. a standard speaker from Maine and a standard speaker from Tennessee
would have quite different pronunciation patterns. and probably certain other dif- .
ferences as well. They would both be accepted as standard Engilish speakers in their
own communities. though. and in most others as well. despite the fact that thelr “ac-
cent” might be noticed outside their home region. Thus. there is a fange of language
patterns. particularly in the area of pronunciation. that 1s acceptable according to the
informal norms, but there is also a unified notion of what is not acceptable that con:
stitutes part of the informal standard for American English.

¢
Who decides which dialects are standard and which are non-
standard?

In every society there are people whose position or status makes their judgments

. about language use more powertul than those of other people. This group includes
those who make decisions that can significantl affect the lives of others. including. for
example. teachers and emplovers in our society These are the people who decide
who will be hired or who will progress i school: their judgments about what is good -
and bad in language enter into their evaluations of people. giving those judgments
added weight These are also the people who are looked up to by members osfpt:?/
community. whose opinions a matters Jike language would typically be respeCted.
Their speech habits are admired and\sgrve as a model of acceptability.

Standard American English. then. 13 & composite of the real spoken language of
this yroup of professionals. the educated middle-class Since members of this group in
Chicago might sound quite different from their counterparts in Charleston. we need to
recognize the existence of a number of dialects of standard American English. This in-
formal set of normsis the one that really counts in terms of sorial acceptance. It is im-
portant. for ihis reason. to disciminate carefully between those artficial norms that
make up the formal standard and the informal. influential norms of social acceptability.

Suggested Readings

For further information about the notion of standard Englsh. «we “Variations in
Standard American Eaglish™ by Raven McDavid whech describers differences between
standard Enghsh dialects both histoncally and currently Also. any history of Fnglish.
such as Thomas Pules’ Ongins and Development of the English [ anquage. will give a

@ »od view of how -tandard Fnglish has changed historicalle The équality of dialects 1

16




&

DIALECT DIFFERENCES & EDUCATION 1

persuasively supported by William Labov in “The Logic of Nonsta~dard English,”
where he also argues against the verbal deficit pagition. For more extensive considera-
tion of the “difference” and “deficit” positions. theXsollection of papers edited by
Frederick Williams entitled Language and Poverty can be consulted.

DIALECT DIFFERENCES & EDUCATION -

What are the consequences of dialects in e&ucation? Do -
they pose any ptobl_qm?

Complex and controversial issues concerning dialects and education have been
debated for quite a while, most intensely since the late 1960s. Because of the close
relationship between minority and dialect groups. questions about the civil rights of the
people ifvolved have also come up in this regard. One central issue has been whether
or not to require the use of a standard dialect in the course of education. Such a re-
quirement is considered to be discriminatory by some, since it places an extra burden
on certain groups and may mean they will not receive the same educational op-
portunity as other groups. An insistence on standard English forms may hinder the ac-
quisition of other educational skills and make it more difficult for these students to
succeed in school. Othets argue that is is a responsibility of the education system to
teach a standard dialect so that all groups will have a better chance for equal op-
portunity in later life. For instance. a lack of facility with <tandard English may cause
problems for the adult in obtaining employment. Prospexts for success in school and
in later life. then, may be related to some of the attitudes society holds toward dif-
ferent dialects. )

But doesn’t everybody have to learn to speak better Englishin '
school? Why is it so hard for some groups?

There are aspects of schooling that deal with language skills, such as com:position.
and in that sense everyone studies language. Students also may develop a wider
range of language styles in school. They may learn. for example. that ways of speak-
ing used at home are not always appropriate for the classroom, when meeting people
for the first time. etc. They may also increase the size of their vocabulary as they work
through content ared as well as language skill instruction. While this is not actually a
question of learning to speak “better” English. there §s certainly some development of
language skills for educational and social purposes.

The reason it is “so hard” for some groups is that they don’t necessarily start
from the same base that others do in terms of the language and social habits that
have been developedin the home community. Before they can progress through a
school curriculum in this area. members of these groups must often develop a facility
with certain standard dialect forms. Thus. these students have extra work to do simply
because they don't have the same background as others.
Are there other ways in'which dialect differences can affect educa-
tion? '

_Yes. Dialect diffrrences between groups of students can affect the quality of
G ication recelved by the students in at least two ways. One area that has been wide-
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- -

ly discussed is the vossibility that a child’s dialect may interfere with the acquisition of
various skills (such as reading) and information on which later success might depend.
More subtle, and perhaps more crucial, are the social consequences of being a.them-

- ber of a différent dialect group. The attitudes of teachers, school personnel, and other
students can have a tremendous impact on the education process. Often, people who
hear a nonstandard dialect make erroneous assumptions about the speaker’s intelli:  *
gence. When a teacher or other school official reacts in this way, the result can be
very serious. Studies have shown that there can be a self-fulfilling prophecy in téach-
ers’ L zliefs about their students’ abilities. It is possible that, 4f a teacher underestimates *
a child's ability because of dialect differences, perhaps as « 'rect result, the child will
do less well in that class. In some cases, students are “tracked” with the so-called
slower groups. or even placed in special classes for the mentally handicapped because
of thelr speech patterns. The child's self-concept may also be injured if negative opin-
ions are encountered frequently. So, matters of educational and social equity are
related to dialect differences. *

*

Are all these problems caused by dialect alone? Therg seem to be -
other factors contributing to difficulties in the classroom beyond the
way some students speak.

Lingiistic differences between groups are just one factor in the larger context of
cultural differences. Members of society's various groups tend to share a set of linguis-
tic and cultural characteristics. (Culture is used here in the sense of patterns of behav-
ior shared by members of a social group.) Not only ways of speaking, but values, atti-
tudes toward education, conceptions“of politeness, and virtually all soclally determined
features can vary. from one group to the next. Mainstream groups are considered to
exhibit soclally acceptable behavior, both linguistically and culturally. Nonmainstream
group members tend to diverge to some extent from the norms an both counts.

~ The classroom consequences of cultural differences are very similar to those

caused by linguistic differences. Cultural attitudes affect the interactions of students N
with teachers and fellow students. There are numerous instances recorded where
behaviors have been misinterpreted because of a cultural difference between teacher
and student. For example. Native American children in the Southwest have been
labeled as passive or nonverbal and have had their level of intelligence misjudged
because they seem unresponsive in the classroom. Accdrding to the rules of their
culture. however, they are behaving appropriately in that situation and a response or
any real active participation would be impertinent or disrespectful. Others report in-
stances of culturetlashes in newly integrated classrooms. Black children sometimes
get reprimanded for “blurting out™ an answer before being called on, or hummyjpg and
making other noises while working independently. Although these actions may reflect
cultural patterns that are accepted and expected in the community. the teacher may

% see them as disrespectful and disobedient. Such cultur- differences. like linguistic dif-
ferences, present complex issues for classre.om practice. and failure to recognize them
can lead to educational inequity

Shouldn’t we be realistic about how the student needs to
G-peak and behave in order to succeed in life? Aren’t we do-

ERIC .
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-

ing more of a disservice if we ignore the differences and
- pretend that they don’t matter? ’

Being realistic about the social situation, in terms of being aware of the social factors _-
at work, is important. Certainly, ignoring the differences and pretending they don't
matter is not advisable. The specific course of action taken in response to the dif-
faences.\g?ugh. deﬂlends on the beliefs and goals of the individual teacher, the
school, and\the comthunity. There is really only one recommendation that can be
made at & general level>Whatever decision is reached, the people involved should be
aware of the facts of the language and culture situation and should have enough in-
fofmation to make.a choice and understand-its consequences. This includes our own
and athers” attitudes toward different varieties of English.

*

What are some of the alternatives? N\ '

There ate three basic alternatives that can be identified, in terms of how a school
program can deal with dialect differences: (a) accommodate all didlects, (b) require, *
that a dialect of standard English be learned and used, or (c) identify a position

" somewhere between (a) and (b). ' e

“The first alternative, accommodating all dialects, is based on the belief that all
dialects are equal and no one should be penalized because of their acquired dialect.
This could mean that a conscious effort would be . made to allow full use of a student’s
native dialect of English and it would form the base on which education could build.
Special programs might be adapted and tested to lessen any interference from the
native dialect in the acquisition of certain skills and information in the school setting.

: The other extreme position that can be taken is to insist that a dialect of standard
English be acquired and used in the chool context. Support for this position comes
from the belief that such a variety is needed for success in later life. Following this
philosophy, special programs might be allowed to teach forms of standard English, but
other programs would not need to be changed. The native dialect may be accepted
outside school contexts or discouraged entirely (although presumably someone who is
familiar with the social factors in the situation would not advocate the latter course). If
standard English is required, but the native dialect is also accepted, then the goal .
being worked toward can be termed “bidialectalism” (like *bilingual”), -eférring to near .
equal facility with two dialects of English.

The third alternative fatl€ between these twu extremes, and is undoubtedly the
direction most often followed. The native dialect is accepted for certain uses and a
dialect of standard Enljlish is encouraged or demanded for other uses. For example, in
terms of mastering certain skills in school, a plan like the following might be devloped.
In recognition of the fact that most written language that will be encountered in life
will be a standard-variety. a student will be expected to develop the capability to read
and write a standard English dialect. A student would not be required to eliminate the
native dialect in speaking. but efforts would be made to work towar.1 competence in
dealing with the standard written forms of the language, both in reacling them and in
producing them in writing [n this way. the two {or more) dialects we uld be used by
the student for different purposes, much in the same way that people use different
styles of speaking for different situations. This is just one example of the type of com-

Sromise that can be reached between the first two positions.

LRIC . 19 ° :
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Suggested Readings .

Other booklets in this series treat specific areas of educational concern: Speech
Pathology and Dialect Differences, Reading and Dialect Differences, Language Arts
and Dialect Differences. They should be referred to for more extensive discussion of
issues in each area. The consequences of teacher attitudes on students’ performanca
are documented by R. Rosenthal ahd: Lenore Jacobson in Pygmafion in the :
Classroom. This *“pygmalion effect,” specifically in terms of language attitudes, is in-

ed by Frederick Williams et al in their report dn “Ethnic Stereotyping and
Judgmients of Children's Speech.” For further details on this phenomenon, these
works should be consulted. Finally, the collection of articles in A Plurdistic Nation,
_*  edited by Margaret A. Lourie and Nancy Faires Conklin, includes a number of
" .. interesting papers that deal with linguistic and cultural differences and educatior.
JIssues. Many of the topics introduced in this section are discussed by the various
« authors included in this volume.

DIALECT DIFFERENCES & THE BROADER CONTEXT

Is information about dialect differences useful for people

, in areas outside education? \

The issues arising over dialect differences in education are actually just a reflection
of these issues in the broader social context. There are many different practical conse-
quences of dialect differences, but the mbst pervasive issue is rélated to attitudes
about language. A number of research studies focusing on language attitudes show

-that speakers of nonstandard dialects are generally held in low esteem. Furthermore.
this low esteem is typically extended to other personal attributes. including morality.
integrity. and intelligence. In other words. attitudes about language trigger a whole set

- of stereotypes and prejudices based on underlying soclal and ethnic differe.ces. Since
people readily recognize social and ethnic differences in language. it-is crucial to pro-
+  mote accurate knowleage about the nature of dialect differences irf all segménts of our
society.

One of the interesting aspects of recent studies of language attitudes is the young
age at which such attitudes may be acquired In fact. one study showed that children
as young as three to five years of age were quite accurate in recognidng differences in
language and made associations with other types of behavior on the hasis of language
differences. These findings are in line with research findings about the socialization of
prejudice, which takes place very early in life and manifests itself in many different
detalls of behavior. . -

¢

Regardiess of what linguists say, don’t people have a right to have

an opinion about what is good and bad English? After all, there are .
standards for good and bad manners, and people don’t view them in
terms of prejudice. Why can’t good English be considered the same
way? .

Nes one can really argue with a persor’s preference for.ore dialect over anather,
Gﬂd such preferences do not in themselves create problems Tae problems aliw from 4
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A3

., the interpretation of the significance of dialect differences. If the preference of one
dialect is accompanied by an understanding that this choice does not imply inherent
individual or social superiority. and that dialect differences are unrelatedte matters of
. morality and intelligence. then no argument can be made with such a choice. What T
linguists object to is the unwarranted interpretation of differences in terms of neative
stereotypes and prejudices. . :

Judgments concerning language preference are similar to judgments about other
. kinds of preferred manners. but they are also different in some important ways..A fork

may be preferred to a spoon in eating peas. just as the form isn't may be preferred -
over ain’t, but in the former case, no one would argue that there is greater nutritional  «.
value. or even that it is more efficient. 1o eat peas with a f&rk’ In the cade of language, * -
however, traditional values about language usage often involve judgments about az? o
quacy and efficiency in communication: they are not limited to simple preferences. In -
a :enkse. this is akin to saying that there is greater nutritional value in eating peas with
a fork.

Linguists ceem to. give the lmpreuloa’i that anything people say is .
okay. Is this really true? .

There are several dimensions to the question of "being okay.” from a linguistic
+  viewpoint. that need to be clarified. Linguists typically maintain that all dialects have
. rules which govern the patterns of speech, and. as long as people follow the rules of
their dialect. they are “talking oki:y.” From a technical linguistic perspective, then. ac
ceptable speech is defined as that which follows the linguistic rules of the dialect

To say that something is linguistically okay does not necessarily mean that it is
socially acceptable. A form like We was here might be governed by a linguistic rule in
a particular dialect. but it is not preferred as a standard English form. Linguists are
aware of this fact and often have their own social preferences about speech. But the
social preference is clearly distinguished from a linguistic assessment of acceptability
made in terms of language rules

The dimensions of linguistic and social acceptability also relate to how the label
“ungrammatical” is ustd As linguists use the term it is reserved for thase cases in
which structures do not follow the rules of a particular dialect So, the sentence We
was here would be considered grammatical in this definition since it follows the rules
of a particular dialect. even if it does not follow the rules of the standard vanety A
sentence such as ! hought a hat vellow would be considered ungrammatical. -
however. since it « aes not follow the rules in any particular dialect of Enghish This
technical defimtior: of grammatical and ungrammatical structures should be distin
guished from the popular use of the terms mwinch ungrammatical usually refers to
socially unacceptable sentences. such as We 1ras here From the standpoint of descnb
ing language. it <«oems essential to sepatate linguistic and soal acceptabifity

© The impressign about the “hngiustic postion”™ wath respect to what s "o‘ skay™ m

language use 1s true n the techmeal wnw of “okay™. that is. forms are acceptable and
gremmatical as long as thew follow the reqular rules of o particulor d:‘:’m't Ao vevenr
n ot cases. this observation s made without distingqanshing between nguistie and
sucial acceprability .

°Aftm' all is said and done, we still have diaject differences,
and they are associated with various social differences.
Wouldn't it be simpler if the dialect differences were just
loveled. and everyone spoke the same way? At least the:
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16 DIALECT DIFFERENCES & THE BROADER CONTEXT-

we could eliminate some of the prejudifes associated with
dialtic:t differences, ¢ouldn’t we? : P

Dialect differences are a fact of life in our diverse society. As long as there are .
socially and regionally differentiated groups, these differences will b maintained. So
any expectation that dialect differences might be eliminated is unrealistic given the *
facts of social structure. Furthermore, the expectation of uniformity is contrary to the
varied traditions which have contributed this country’s make-up. The post?lty of
leveling of dialect differences would also depepd on a desire on the part of speakers

of different dialects for this to take plae& As it turns out, this 1s certainly not the casé. - ;

Despite the high esteem associated with“standard.English on a superficial level.-there
Is research supporting the conclusion that dialect’ differences are viewed posifively.on _
- a deeper level. For example: positive values of forthrightness, physical prowess (i.e.-

“toughness™) and ethnic and social’ identity may be tied up with different nonstandad '

dialucts.

What-about the effect of mass media on dialécts? Don’t these really
have a leveling effect on them, 0 that they reduce the differences
between the varieties? .

The - fect of the mass media on -ialect differences is difficult to determine. For
the most ; art, however, individuals are not prone to use “media language.” such as
that of national newscasters or jofirnalists. as a model for their own speech. They may
recognize it as different, but not ¢ a model to emulate. This is partl§ due to the fact
that they are not in direct social ¢.)ntact with the writers for the-print media and the
speakers in the broadcast nedia (radio and television) There is little point in adjusting
‘your speech to match that of a television newscaster if the%et know you did
it. This lack of ditect social contact makes the mass media®muc influential than .
ather peer gioup members that an individual speaker interacts with frequently.

*

‘There are also aspects of media lanyuaye usage which may actually reinforce the

usefulness of dialect differences. Some personalities may project a regional and/or
ethnic dialect & a positive attribute thraugh the media When they appear br are
reported on in print or in the broadcast media. the dialect they use receives favorable
attention " At 1. on a local level. the use of regional and ethnic dialects may be directiv
programmed to appeal to a locg! popidation Local radic “soul sta:ons” are an exam:
ple of this programming So. thq effect of the media withs respect to dialect differences
is certanly not uniform ’

Haven’t some of the major diulects leveled to some extent in the
past generation? Don’t people in America actually talk more altke
now than they did; say, S0\years ago?

The examination of dialect differences across different generations does show
some leveling between dialects Older representatives of different social. regional, and
ethnic varieties tend to differ more i their §f eech than th.e younger generation The
exact cause of this is hard to determine, although increased education. greater
accessibility to regionally isolated ateas. and expanded ocrupational opportunties
have all played some role It is probably a combination of facturs rather than one
primary reason which accounts for this luveling - i

While some dalect differences have lessened. ‘tus should not be taken 1o mean
that we can predict the extinction of English dialects There 1s every 1eason to believe
0thdt different dialect - will cont nue to be mamtamed In the lomg run. these differences
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. , _ . . )
. are a tribute tothevarioustradmonsmdhauageswhich have combined to make up
- the dialects of English.

+ Nthough the literature base dealing with dialects in other contexts is much less ex-
. tensive than that for educational topics, there are some'references that would provide
_ interesting zeading. The question of languagg attitudes is considered from a number of
"1 'perspectives in the volume edited by Roger Shuy and Ralph Fasold entitlied Language
. Attitudes: Current Trends and Prospects. The consequer ces of these attitudes are
% addressed. directly by lan Han rock in “identity, Equality and Standard Language”
"~ where he argues that no one should be denjed.full participation in education or access
. to employn .ent as a result of their linguistic background. The ealy age at which
-+ languagiDittitudes are acquired is revealed in the research by Marilyn Rosenthal
reported on in The Magic Boxes: Children and Black English. Finally, for anyone in-
tevested in a more in-depth discussion of a particular dialect, J.L. Dillard’s Black .
. English is 8 very readable treatment of both the educational and social ramifications of
speaking Black English.
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